Our Reading Curriculum: The Reading Rainbow Lenses Overview

FANTASTICS — The Ideas of Reading — Thoughts - Vocabulary

Lens Explanation
I- This lens focuses on the emotions within a text. It allows the reader to identify key feelings experienced
Feeling e .
by the central character. They will consider if they can personally relate to them. It stimulates

discussion on evocative moments and encourages pupils to discuss and develop empathy for
characters’ plights. The emotions of people in non-fiction/ poetry texts can be explored too.

Asking

This lens emphasises the oral interaction in a text/ book. Central character's conversations are
dissected - inspiring discussion about what they expose. Dialogue might function to propel the action
forward or to reveal a character's inner thoughts. Readers need to consider what characters say, and
how they say it as well as thinking about the things they leave unsaid. Quotes from non-fiction books
can also be extrapolated here. Pupils might consider how expert opinion is quoted or consider the
dialogue features of voices from the past.

Noticing

Characters in stories are often written in first-person narrative, which means we begin to see the world
through their eyes. When working with this lens, pupils can consider the perspectives and viewpoints
of characters. Equally, this lens encourages awareness of observable aspects that authors let us see
through description and imagery.

Touch

Writing is more engaging when it is a multi-sensory experience. The sense of touch is an important
lens. Expressing how things feel to the touch is another way that writing can replicate real-life
experiences. Children need a rich repertoire of texture words to enable them to explore this lens.

Action

Children should be able to seek out the main action in a story. Identifying and discussing key events
helps pupils to connect with what is happening. Memorable aspects are often high intensity with main
characters running and jumping through the plot. However, pupils often need support to notice the
smaller — sometimes more revealing — action. The ‘white-knuckle cliffhanger stuff’ might be more
obvious, but sometimes a more subtle action can expose an important new character trait.

Smell

This lens is used less frequently by writers. However, when it is used well, the impact is a wonderful
three-dimensional experience for readers. Smells can be evocative of positive and negative experiences
in our lives: a waft of perfume or the nasty whiff of a rotten sandwich. Often neglected, but very
powerful, a ‘smell’ dimension in writing can enhance it to a new level. Identifying how authors use
smell — or choose to leave it out — can be an interesting exercise, as can exploring how smells are used
to create different moods.

Taste

Tasting is not always relevant for authors to include a sense of taste. Of course, foodstuffs in a story
can be described in such a provocative and enticing way that readers can almost taste them too.
Conversely, readers might baulk at the descriptions of horrible tastes such as burnt toast, lumpy
porridge or cold gravy. It is the subtler tastes that readers need to be on the lookout for — the acrid
black smoke from a chimney or the sticky, sweet aroma of candy floss at a fairground. A higher order
skill is identifying the way some writers manipulate the sense of taste and attach it to feelings, e.g. a
taste of fear welled up in his throat.

Imagining

Good writers allow us a window to the deeper, inner thoughts of their characters. Clever writers create
dialogue that we know contradicts a character’s actual thoughts/ motives. Writing is a mix of
expressing the outward behaviours of a character, as well as their internal thinking. Through extensive
reading, pupils are able to empathise more closely with central characters they gain insight into their
private thoughts and motivations.

Sound

Crash! Bang! Wallop! Sounds bring a story to life and writers can choose to accentuate certain sounds
for effect. Sometimes, pauses and long moments of silence can be even more powerful, magnified to
create tension, e.g. the slow creaking of a door handle. Awareness of how sounds can create

atmospheres and tension promotes meaningful discussion about their positive and negative impacts.




STYLISTICS — The Understanding of Reading — Meaning - Comprehension

Lens

Explanation

Setting

The setting is not only a place but a moment in time. If it is somewhere unique, unusual or unfamiliar, pupils
can seek out textual evidence of all the smaller elements used to build a detailed description. Two stories can
be set in exactly the same place, but feel completely different because of the words chosen by each writer.
Often, the smallest of details — or a powerful word choice — can contribute to building a vivid picture in
readers’ minds. The time of day can also have a significant impact on the mood created.

Text Layout/
Structure

No text will make sense unless it is structured clearly. At the very least it should have a beginning, middle and
end. Pupils need to consider the differences in structure conventions across fiction and non-fiction. For
example, how headings and subheadings are used to compartmentalise information in some non-fiction text
types. This lens will also help pupils to consider how photographs are used to break up/ group information.
As readers, understanding why certain layout features have been chosen — and exploring their effectiveness
—is critical.

Yes/ No
Relationships

This lens helps children to examine key characters’ relationships with both friends and enemies. The interplay
between individuals, and their motives, is often where tension is created in a story or historical non-fiction
event, which makes for intriguing reading. Understanding positive and negative relationships means pupils
can begin to empathise with central characters/ significant figures in history and their experiences.

Logical
Meaning
Making

Being able to discuss key events —and sequence them - reflects burgeoning comprehension skills. Younger
children tend to find the skill more difficult, as they are too focused on decoding to read with the ease and
fluency needed to hold up the meaning. Equally, older pupils may be challenged as they meet increasingly
complex texts, with hidden aspects and the use of deceit as a deliberate device to cause confusion.

Interrogating
Facts/
Opinions

This is an important aspect of becoming a proficient reader, particularly when reading non-fiction. Mature
readers are able to distil facts from opinions and recognise that bias and prejudice can sometimes influence
writers consciously or subconsciously. When looking at newspapers, it may be useful to consider how
journalists deploy strategies that package opinions as facts, or use hyperbole to inflate facts to such a degree
they are no longer factual.

Solving
Problems

All stories revolve around the problem that has to be resolved. These problems are the central events that
hold stories together and create key tension. When they are finally resolved, it brings stories to satisfactory
conclusions. Problems can also be seen threaded through non-fiction text; the focus for a letter, a historical
event of the past, or a changing environment in a geographical text and how this impacts local people. Pupils
need to identify problems of different types, sizes and challenge and consider how they can be grouped for
commonality across stories, e.g. defeating the enemy.

Themes

Although the events of a story may be interesting or exciting, a story without a theme is a little more than a
list of events. A theme is revealed to elicit a universal human connection that enables us to engage our
attention in a real way. Many people tend to confuse the theme of a story with the plot. The theme is often
described as ‘the pulse of a story’ that threads through all the writing. Common themes include jealousy,
appreciation or loss.

Impact

How effective is the text? What was the authors intended impact on the reader? Did they succeed? What
was the effect on the reader? Pupils need to become familiar with the idea that every text is intended to
affect its readers in some way. Every reader is, of course, different too and sometimes a text will affect
individuals in ways the writer didn't imagine [or one reader may find a depth that others won’t]. This is
particularly true if the text matches personal experience. A story about bereavement is bound to have more
of a profound effect on a child who has lost someone close; Likewise, and non-fiction text about smoking will
be more powerful for a pupil who is concerned about a loved one's health. Noticing the intended effect on
the reader is an important skill. Even if something doesn't personally interest, horrify, amuse or persuade
you, you need to be able to spot what the reader intended its impact to be.

Characters

The protagonist is the main character in a story: The character that the reader or audience empathises with.
It is critical that pupils appreciate the protagonist's highs and lows as they move through the plot point of a
story - so they can begin to see their personality revealed through the reactions and choices they make at
each crossroads. In non-fiction, children can learn about the personalities of significant historical figures, for
example Neil Armstrong, through their decisions and life choices.




ANALYTICS — The Competencies of Reading — Interpretation - Analysis

Lens Explanation
Author Evaluating and reviewing an author's work requires the reader to take a critical stance. A good
book review analyses, evaluates and judges the content. The skills needed to assess an author's
Assessme nt effectiveness build over time, both through experience and through having more compatible texts

to use as benchmarks.

Navigating

Reading text with the knowledge of the conventions of certain genre types means that similarities
and differences can be explored in a meaningful way. As a reader, the recognisable features of

Gen res fiction, non-fiction or poetry can be identified and considered in relation to what is commonly
expected from certain text types. A skilled reader, using their 'writerly eye’, pupils should be able
to identify common features of fiction and non-fiction text types.

Assessing Early readers are beginning to evidence 1:1 correspondence, drawing on their developing phonic
knowledge to link graphemes and phonemes, decode simple words and recognise a core of known

Phonics and words. More advanced readers begin to yield patterns of meaning from different word classes.

Young readers can make good funny guesses and older readers can make good grammar guesses.

G rammar As pupils become more proficient readers, they begin to see how writers can manipulate word
orders for dramatic effect and also how a particular word/ phrase can function in different ways.

Language Through precise language choices and literary devices, an author can create intrigue and interest.
Pupils should be encouraged to notice unusual turns of the phrase and consider why these word

choices were made. Equipping them with the correct terminology to discuss ‘writerly devices’ will
help them to explore their impact and effectiveness. The BOOMTASTIC’s (Writing Rainbow) are a
comprehensive collection of the poetic and figurative language devices used by authors to create
impact and give their work a personal stamp.

Your Personal
Opinions

How you respond to a text, and how it engages you and grips your attention, is vital. Pupils should
be taught that their opinions are valid and that they are the critical audience for children's authors.
Sharing book reviews with other pupils is an excellent activity for young readers - underlining the
fact that their personal perspective is a benchmark for others to begin to test out similar or
differing viewpoints.

Trawling for
Evidence

The ‘heart of the matter’ for skilled book detectives is: supporting quotes, events’ summaries and
capturing other data. Lines of inquiry, conclusions or analysis must be packaged and delivered with
valid textual evidence. Diligent book detectives are able to collect evidence from different places
across a text to justify pertinent points.

Inferring and
Deducing

Think of deduction as taking a lot of information and distilling it down to one fact through a
process of reasoning. Deduction is a summary skill, a drawing of a conclusion, an educated guess
based on what has been read. For example, you work at a hospital, you trained for seven years,
you work long hours. | can deduce you are a doctor. An inference is the opposite: you take one
fact/ hint and exploit it out into several assumptions. For example, you are a doctor; therefore, |
think you are intelligent, kind, care about people and work in a hospital. Children need regular
opportunities to develop both of these crucial skills.

ConSiderin In every story, there is one big idea - the lesson an author wants the reader to learn. Stories often
g serve as analogies for our own lives. It is not only Aesop's Fables that are trying to communicate a
Deeper moral direction or advice for us. This is one of those ‘zooming out’ reading strategies that requires
pupils to take a broad sweep of the text and draw out summative conclusions about the key
Messages message or messages.
Statin As young readers, children are constantly learning to make predictions as they travel through a
text. What do you think will happen next? o do you think could save them? These types o
g What d hink will h ? Who d hink Id hem? Th f
Predictions guestions help children to monitor their understanding of a story while also thinking ahead to the

next part. If a pupil is able to make good fairly accurate predictions, the chances are that they are
comprehending the text well. Exploring good predictions and hypothesis, and recognising when we
are surprised/ shocked by a turn of events, are all part of developing maturity as a reader.




